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MISSION 

 

 

 

 

 Promote Learning, Encourage Responsibility and Celebrate 

Diversity 

 

● Promote Learning:  

We promote learning through an inquiry-based, international curriculum that involves 

differentiated teaching methodology, support services, facilities, assessment and extra-

curricular activities. 

 

● Encourage Responsibility : 

We encourage responsibility by creating an environment that values reliability, common 

sense and trustworthiness and which develops a deep sense of personal, communal and 

global awareness. 

 

● Celebrate Diversity:  

We celebrate diversity by valuing uniqueness, considering varied perspectives, respecting 

our differences and encouraging international mindedness in order to develop balanced 

world citizens. 
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Dear Parents,  
 
Welcome to the Primary Section of MIS for the 2019-20 academic year. 
 
This handbook is just one of the ways in which we endeavour to inform our parent body about the day to day 
operations of the Primary Section of the school. In addition, we ask that you check your email, read the weekly 
whole school newsletter, the weekly class update sent by the homeroom teachers and visit Seesaw regularly.  
 
The Primary Years Programme, usually shortened to the PYP, is the curriculum framework used to provide an 
educational approach for the youngest students at MIS, from EY1, (three years old) to P5, (ten to eleven-year 
olds). It is also often the way in which we refer to the Primary School in general. 
 
The PYP is a separately accredited Section of MIS of the International Baccalaureate Organisation, which is 
dedicated to providing a world-wide international education for students of all ages. It is the first programme of 
the IB continuum.  
 
We aim to foster a strong relationship with all our parent body to enhance the learning environment and 
opportunities for all of our students. We welcome opportunities to interact with our parents in a wide range of 
situations including back to school presentations, student led sessions, coffee mornings and information 
sessions. 
 
We have an open-door policy but request you book appointments to see us, so we can ensure we are available 
to give you our full attention when you are here.  
 
Through the monthly Class Representative and PTA meetings, we work together to strengthen our school 
community. As parents at the school you are automatically a member of the PTA and we would appreciate your 
support throughout the year.   
 
We look forward to a wonderful year ahead with you and your child(ren). 
 
Best Regards, 
 
Ms Helen Sharrock and the Primary Team 
Primary Principal 
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GENERAL INFORMATION 
 
Timings  
EY 1               The children arrive by 08.00 and leave at 12.00.  
EY2 and EY3 The children arrive by 08.00 and leave at 14.20.  
P1 to P5          The children arrive by 08.00 and classes end at 14.20. However, many students remain on-site  

 for an additional hour, daily, to take part in the extensive Extra Curricular Programme (ECA). 
 
All classes start at 08.10 prompt and it is essential children are in school and settled before this time, 
students MUST arrive by 08.00. 
 
School Bus Service  
There is a school bus service, which is arranged with pick-up and drop-off points around the city; please note 
that this is not a door to door service. The Transport Manager, Mr. Narendra Sawant, is in charge of arranging 
the transport and will assist you with any transport queries or difficulties.   
 
Students may prefer to travel to and from school in their own car. The driver or parent should be at school by 
12.00 for EY1, 14.20 for EY2, EY3 and all those students not in the ECA programme. Those in an ECA should 
be collected at 15.10.  We regret we cannot supervise siblings not in an ECA. 
 
Sometimes children ‘go visiting’ after school and their departure arrangements are changed. Please let us know, 
by sending an email at least 24 hours in advance to your child’s homeroom teachers and teaching assistant or 
by phoning the school. It has been known to cause distress, especially to the younger children, if we are not 
aware of the changes made. If no contact is made, we will stick to the original arrangements. Teacher’s WILL 
NOT have time to check their mails during the day. Please do not send urgent emails during the teaching day.  
Please call the Primary office if you have an urgent message. 
 
The school bus service is unable to accept requests for changes for playdates and parties. However, in 
the case of an emergency, we will do our utmost to accommodate all requests. 
 
We request students to use headphones when watching videos or listening to music on the bus so that others 
are not disturbed / inconvenience those around them and to keep the noise level down, so that the driver is not 
distracted. We ask that the primary students do not access the internet via their phones while on the buses. 
 
Please see Appendix 1 - Bus Essential Agreements for PYP Students.   ALL families MUST return the 
form, as we use our buses for trips and these rules apply to all students.  
 
School ID card 
This MUST be brought daily. Children need to swipe their cards on entering the school bus and at the school 
entry gate, likewise they swipe out each afternoon. It is also used during the day for meals in the cafeteria. The 
card is used to check books out of our library too. If they forget their card, a temporary one is issued but this 
takes time and delays entry to school. If a card is lost, then the family is charged for replacement cards.  
 
Student’s Belongings  
Please label ALL your child’s possessions with their names, especially uniform items. We will try to 
reunite students with their belongings. We have a lost and found cupboard in reception and misplaced high value 
items are kept in the administration block.  
 
Stationery  
In the Early Years to P5 we provide all the items the students require. 
 
Mobile Phones and electronic devices  
No use of personal phones during school times is permitted. Any call to a parent must be made via Primary 
Office Manager or the Reception, with a teacher or TA present. If you give your child a smartphone or iPad for 
the bus journey, then they are responsible for its safe keeping. We would advise that the children DO NOT need 
devices on the buses. They can talk or read etc. If they have internet access, they have to be responsible 
digital citizens and NOT access any inappropriate sites nor share films or videos that are not a Universal 
classification under US/UK film censorship. Social media sites should not be accessed on the buses.  
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School Uniform and Dress Code Expectations.  
Early years students are not required to wear regular school uniform. They MUST have sun hats in school at all 
times. “No hat, no play, no fun today!” They should wear the school PE uniform on the day they have PE 
lessons.  
 
P1 to P5 are required to wear a school t-shirt or polo shirt with the logo during school time but may wear any 
kind of preferred shorts, skirts or trousers. We also require students to have hats at all times to avoid heat stroke, 
sunstroke and sunburn while playing or doing sports. “No hat, no play, no fun today!” 
 
Official School jackets, with hoods, are also available for colder weather and no other jackets should be worn. 
 
We do not encourage jewellery, however, if a child is wearing earrings, they must be the small stud type. 
Watches maybe worn but not during PE lessons. If a teacher feels that any item of jewellery is a health and 
safety issue, the child will be asked to remove it. The parent will be informed, and the item should not be worn 
again to school. All items are the responsibility of the student. 
 
In the interest of safety, all students with shoulder length hair MUST tie it back. If a student has long hair over 
their eyes this needs to be clipped back. In wet weather if you send your child in wellington boots, please ensure 
they have sandals or Crocs for use in the classroom. 
  
Break-time (Recess)  
The Primary takes a break from 09.30 to 10.00; they sit down to have a snack and drink in the cafeteria before 
going to play. We recommend fruit, fruit juice, sandwiches etc.as it helps maintain their energy levels. No 
sweets, microwave popcorn or chocolates please.  
 
Drinking water 
The school provides potable drinking water. It is safe to drink, and we encourage the children to drink frequently 
to avoid dehydration and headaches. Your child MUST bring his/her own water bottle each day, which is 
clearly labelled with their name and class. We strongly recommend metal bottles or re-useable plastic 
bottles - NO single use plastics please. 
 
Lunch  
The lunch break for EY2 to P5 is from 11.20 to 12.20. Sodexo, the caterers, provide a choice of Indian and 
International meals. Children may bring a packed lunch. Teachers supervise the lunchtime sessions and 
attention is paid to behaviour and manners, as well as encouraging the students to try new foods and have an 
adequate food intake. 
 
There will be no microwave or hot water facilities available to the primary on the grounds of health and 
safety.    
  
Playtimes and cafeteria times 
All breaks are supervised by teachers, teaching assistants and maids, both inside the building and out.  This 
applies to arrival and departure time as well.  
 
Sports  
EY1 to P5 have PE taken by a PE specialist. This programme includes team games, ball handling skills, 
swimming, athletics and health and fitness.  Children need to wear the full PE uniform to participate in a PE 
lesson, this includes sport shoes/trainers. 
 
Sports Uniform 
These are compulsory for all students. Your child will have been assigned a House and you should buy at 
least one shirt in that colour. They also need to have a pair of the school sports shorts. This is applicable from 
EY1 to P5. There are four colour houses and these houses are a way of building the community spirit in our 
school through a range of events. 
 
Swimming  
All classes in the Primary have at least one session of swimming a week in the timetable and we run these as 
often as we can throughout the year dependant on the weather. The children’s swimming kit must include a 
swimming cap, towel, swim costume, sunscreen lotion and goggles are advisable. We recommend that the 
swimsuit is a full suit covering their arms and legs.  
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Swimming is a compulsory part of the curriculum; if a child is in school, we expect them to take part in 
the lesson. If your child cannot swim for medical reasons, a doctor’s note MUST be given to the Head of 
PE. You will be notified by the PE dept when the swim classes are taking place. 
 
Home Learning Programme 
The ‘Back to School’ sessions held in August will explain to parents how each class teacher conducts 
their home learning programme. This session is very important as it gives you more information on 
individual classes and a chance to meet the other parents. 
 
Research shows that children should be read to all the way through the primary school and that this impacts 
positively on their learning. Please see the Primary Home Learning Procedures – Appendix 4.  
 
P5  
In preparation for the MYP programme, P5 students are not only asked to read nightly, either aloud to a parent, 
or silently without an audience. During the time of the P5 Exhibition, home learning will be based on their 
individual inquiries. This may be longer in duration. Exhibition work may also be set for over the spring break. 
 
School Visits and Visiting Experts 
As part of their studies, the students are frequently taken on visits to places, which will provide them with first-
hand information and experiences relevant to their Units of Inquiry. We will always let you know, in advance, 
and if you have any objections they can be withdrawn from the visit. We also encourage the input of local experts 
to come and present in the school on a wide range of topics to link the students learning to the outside world. 
                                     
Leadership opportunities in the PYP 
Student Council 
The Primary have their own Student Council which meets periodically and is designed to enhance the learning 
experiences of our students and show social responsibility. There are two representative per class from P1 to 
P5. They are democratically elected each year by their peers. The Student Council, of course, includes the 
younger students in activities and surveys, etc.  
 
Media Centre Assistants 
These students help with the day to day running of the primary media centre. Student who have an interest will 
apply to be part of the team from P3 upwards. Information will be provided to the students.  
  
House Captains  
They are elected by the students of their house from within the P5. They are expected to help at sports and arts 
events and also organise at least two events per year for the enhancement of the school community.  
 
 

A safe place for all  
The school is proud of its family and community feel. We have a mutual respect policy that applies to all our 
community members including faculty and parents, see Mutual Respect Policy – Appendix 5.  We also have a 
policy in respect of bullying in all forms, see Anti Bullying Policy – Appendix 6; there is a zero tolerance clause. 
We have a strong digital citizenship programme for our students.  
 

Formal Conferences and Reporting 
The Primary have 4 sets of conferences per year and all are three-way (Teacher/Parent/Student) October is a 
“settling in conference”; January the second conference looks at the progress to date; in March/April there is 
another progress conference; and finally in late May or early June we hold a Student Led Conference.  At this 
last conference the students celebrate their learning journey with you.  
 

Extra-Curricular Activities (ECAs) 
There are various activities for P1 to P5 from Monday to Friday. The activities finish at 15.10 hours.  You will 
need to contact Mr. Narendra Sawant for a place on the 15.10 bus if your child has an ECA on Monday to Friday 
except on Wednesday.  On Wednesday, school transport will not be provided at 15.10.  It is the parents 
responsibility to collect the students after the ECA.  
 
The children should not be left in school for long periods of time waiting for transport and siblings. If an activity 
is conducted by an outside provider, a charge will be levied. The Primary Office Manager, Ms. Edna, should be 
contacted regarding any ECA queries or changes. Once a child selects an ECA, they are expected to attend on 
a regular basis. Please see ECA protocol at Appendix 7 for more information. 
 

https://drive.google.com/file/d/0B5hR6tlPtVrZTjBQOEVOMGRZdWlHb256cEYyczQ5UXF5c0Nz/view?usp=sharing
https://drive.google.com/file/d/0BwYG0xBCPPKGXzlBaEZvSzhhNTA/view?usp=sharing
https://drive.google.com/file/d/0BwYG0xBCPPKGMm5zM29XaFlJdkE/view?usp=sharing
https://docs.google.com/document/d/1iPxSzgDRiVbLuKRpuLX1ttEwQENlI3Ko8Fr2n6blrqU/edit?usp=sharing
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Selection of the ECA should reflect the child’s interests. We recommend that in P 1 and for all Primary children 
who are new to English that you limit their ECA’s to 1 or 2 per week in semester one. The school day is long 
and tiring and they would benefit from time at home to free play and relax.  
 

Absences  
Please email your child’s class teacher, teaching assistant and Ms. Edna, Primary Office Manager, if your child 
is absent before 08.00 am. We will call any family who has not informed the school of the absence before 08.00 
am as a matter of safety. 
 

If children are ill, please let us know via an email to the class teacher and Ms Edna. Some illnesses are infectious 
or contagious and we need to inform other parents. If your child is ill during the night, or in the morning, please 
keep them at home. We usually have to send them home anyway and they may pass on their illness to other 
children, especially colds, flu, sickness and diarrhoea.   
 

Planned absences from school 
You are required to inform the Primary Principal in advance by email, if you need to take your child away from 
school during term time. You should copy in the Primary Office Manager and homeroom teacher too. The nature 
of the programme means that most of the work cannot be sent in workbook or worksheet format.  We do not 
encourage absence during term time. The school has an expectation that students will not be absent for 
more than 10 days in a semester for whatever reason, including illness. Student who cross this rate of 
absence will be reviewed on an individual basis and parents contacted. There is the possibility a student 
may not be promoted due to excessive absenteeism or indeed offered a place for the coming year due to the 
impact their attendance is having on their learning and that of their peers.  

 
The Medical Room  
There is a fully qualified registered Nurse on duty throughout the school day. A doctor visits the school’s Medical 
Room three times a week, Mondays, Wednesdays and Fridays, from 10.00 – 12.00. The school’s Medical Centre 
is well stocked with necessary supplies. There are many members of staff who have recent first aid qualifications. 
The school also has a contract with Ruby Hall Clinic, Hinjewadi. In cases of an emergency, parents are notified, 
and the students are taken to the Ruby Hall Clinic for immediate attention. 
 
It is very important that the medical form for your child is filled in correctly and kept up to date on Open 
Apply.  It is also important that you notify the school Nurse - nurse@misp.org  
 

 Birthday Celebrations in School  
While we are happy to celebrate your child’s birthday, please note the following: 
● Only send in a small birthday cake or small doughnuts / cupcakes for your child’s year level. If possible 

eggless is best. 
● We cannot hold “full parties” on site.  
● No additional sweets or goodie bags please.  
● No presents or party gifts 

● No hats  
● No juice 

 
Please contact your child’s homeroom teacher in advance to arrange the time for the cake. Children may 
wear their own clothes on this day, if they are not on a school trip. However, they need sensible footwear and if 
they have PE they MUST have their full PE uniform with them. 
 
Inquiries or Difficulties  
Ms. Edna, the Primary Office Manager is available to answer queries. primaryoffice@misp.org. Extension 2225 
 

All members of staff will be pleased to see you, but not during class time or without an appointment after school. 
To receive the teacher’s undivided attention, please email them to arrange a mutually convenient time. If you 
are unable to reach the teacher, please email Ms. Edna and she will be happy to assist you.  
 

If you wish to meet, Helen Sharrock, Principal Primary, please contact Ms. Edna. However, please note for 
general day to day questions about your child, the classroom routines etc. the Homeroom Teacher is the best 
person to contact.    
 
Please do not visit the classrooms unannounced or without an appointment, as this can be both a possible 
security issue and a distraction to children and teachers. Please do not try to meet a homeroom teacher at the 
start of the day as this is a very busy time for them.  

mailto:nurse@misp.org
mailto:primaryoffice@misp.or
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For any accounting/fee payment queries please contact the Finance Manager, Ms. Poonam Kabadi.  
 
For transportation questions please contact Mr. Narendra Sawant. 
 

If any parents would like to volunteer as a ‘classroom helper’ during the school day or a visiting expert to talk 
about their works, favourite hobby or an interest, we would appreciate your participation. We believe that your 
involvement and interest are vital to your child’s development and welcome assistance in educating your child. 
 
Useful email contacts: 

Name Designation Email 

Ms. Helen Sharrock Principal Primary School primaryprincipal@misp.org 

Ms. Carla Swinehart PYP Coordinator  pypcoordinator@misp.org 

Ms. Edna Borges  Primary  
Office Manager 

primaryoffice@misp.org  

Mr.Jeff Underhill  Primary Counselor  primarycounselor@misp.org 

Mr. Narendra Sawant  Transport Manager transport@misp,org 

Ms. Dally Jojo  School Nurse  nurse@misp.org  

Ms. Priti Satpute Admissions and withdrawals  admissions@misp.org 

Ms. Poonam Kabadi  Finance Manager businessoffice@misp.org 

Ms. Jacintha Pegado  Receptionist  reception@misp.org  
mobile no. 9011016382 
Landline: 020-4295 4444 

 

Please note your child’s class teacher will give you their email contact at the start of the school year.   
 

We trust you will find this information useful. Should you have any questions or concerns please do not hesitate 
to contact us.  
 
    
 
 
 
 
 
  

mailto:primaryoffice@misp.org
mailto:jacintha.pegado@mbis.org


 

11 
 

CURRICULUM 
PRIMARY YEARS PROGRAMME EY1 TO P5 

 
INTRODUCTION 

 
The PYP Curriculum Section of the Handbook has been provided to give parents a basic understanding of the 
PYP at MIS. There will be information sessions throughout the year to develop your understanding of our 
programme. 
 
The Primary Years Programme (PYP) is designed for students aged from three to eleven years. It is a concept 
based, inquiry philosophy and a curriculum framework. 
 
The PYP strives for a balance between the search for understanding, the acquisition of essential knowledge and 
skills, the development of positive attitudes and the opportunity for positive action.  
 
In terms of achieving this balance, the PYP emphasizes five components of the written, taught and assessed 
curriculum.  These are referred to as the essential elements of curriculum. 
 

● Concepts - powerful ideas which have relevance within and across the disciplines and which students 
must explore and re-explore in order to develop understanding. 

 

● Skills - those things the students need to be able to succeed in a changing, challenging world like thinking 
skills, research skills, social skills, communication skills and self-Management skills. 

 

● Knowledge - significant, relevant, subject matter we wish the students to explore and know about. 
 

● Action - demonstrations of deeper learning in responsible behaviour through positive action and service; 
a manifestation in practice of the other essential elements. 

 
The PYP Model shows all the elements that combine to form the coherent curriculum framework.  
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The Mission Statement of the International Baccalaureate  
 

 
The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people 
who help to create a better and more peaceful world through intercultural understanding and respect. 
 
To this end the IBO works with schools, governments and international organizations to develop 
challenging programmes of international education and rigorous assessment. 
 
These programmes encourage students across the world to become active, compassionate and 
lifelong learners who understand that other people, with their differences, can also be right. 
 

 
 
The beliefs and values that drive the PYP 
The PYP aims to synthesize the best research and practice from a range of national systems, with the wealth of 
knowledge and experience in international schools, to create a transdisciplinary curriculum which is relevant, 
challenging and engaging for learners in the 3 – 12 age range. 
 
A driving force behind the PYP is a deeply held philosophy about the nature of international education, a 
philosophy expressed in the statements that follow: 
● Firstly, the mission statement of the IBO expresses the IBO’s overall purpose as an organization promoting 

and developing programmes of international education.  
● Secondly, the section “International-Mindedness: the PYP perspective” sets out our beliefs and values as 

defined by the outcomes of student learning in PYP schools.  

● The IBO defines this learning through a curriculum model 
 
International Mindedness 
In the PYP, the Learner Profile is central to what it means to be “Internationally Minded”. The PYP is proud to 
develop students who exemplify the attributes expressed in the Learner Profile.  
 
The PYP recognises that the Learner Profile is value laden. 
 
IB Learner Profile  
The aim of all IB programmes is to develop internationally minded people who, recognizing their common 
humanity and shared guardianship of the planet help to create a better and more peaceful world. As IB learners, 
we strive to be: 
 
Inquirers: We nurture our curiosity, developing skills for inquiry and research. We know how to learn 
independently and with others. We learn with enthusiasm and sustain our love of learning throughout life.  
 
Knowledgeable: We develop and use conceptual understanding, exploring knowledge across a range of 
disciplines. We engage with issues and ideas that have local and global significance.  
 
Thinkers: We use critical and creative thinking skills to analyse and take responsible action on complex 
problems. We exercise initiative in making reasoned, ethical decisions.  
 
Communicators: We express ourselves confidently and creatively in more than one language and in many 
ways. We collaborate effectively, listening carefully to the perspectives of other individuals and groups.  
 
Principled: We act with integrity and honesty, with a strong sense of fairness and justice, and with respect for 
the dignity and rights of people everywhere. We take responsibility for our actions and their consequences.   
 
Open-minded: We critically appreciate our own cultures and personal histories, as well as the values and 
traditions of others. We seek and evaluate a range of points of view, and we are willing to grow from the 
experience.  
 
Caring: We show empathy, compassion and respect. We have a commitment to service, and we act to make a 
positive difference in the lives of others and in the world around us.  
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Risk-takers: We approach uncertainty with forethought and determination; we work independently and 
cooperatively to explore new ideas and innovative strategies. We are resourceful and resilient in the face of 
challenges and change.  
 
Balanced: We understand the importance of balancing different aspects of our lives - intellectual, physical and 
emotional - to achieve well-being for ourselves and others. We recognize our interdependence with other people 
and with the world in which we live.  
 
Reflective: We thoughtfully consider the world and our own ideas and experience. We work to understand our 
strengths and weaknesses in order to support our learning and personal development.  
 
How is the Curriculum structured? 
The PYP is mainly delivered via the Transdisciplinary Units of Inquiry.   
 
Most curriculum is taught through the Units of Inquiry. All the Units of Inquiry at all grade levels make up the 
Programme of Inquiry (POI). See the 2019-20 Programme of Inquiry at Appendix 8. They draw together elements 
of different disciplines into a meaningful whole. Key concepts drive this inquiry. The PYP also identifies the range 
of knowledge students need to acquire by defining the following Transdisciplinary Themes, which are relevant 
within and across all subject domains.  
 
Transdisciplinary Themes 
 

● Who we are 

An inquiry into the nature of the self; beliefs and values; personal, physical, mental, social and spiritual health; 
human relationships including families, friends, communities, and cultures; rights and responsibilities; what it 
means to be human. 
 

● Where we are in place and time 

An inquiry into orientation in place and time; personal histories; homes and journeys; the discoveries, 
explorations and migrations of humankind; the relationships between and the interconnectedness of individuals 
and civilizations, from local and global perspectives. 
 

● How we express ourselves 

An inquiry into the ways in which we discover and express ideas, feelings, nature, culture, beliefs and values; 
the ways in which we reflect on, extend and enjoy our creativity; our appreciation of the aesthetic. 
 

● How the world works 

An inquiry into the natural world and its laws; the interaction between the natural world (physical and biological) 
and human societies; how humans use their understanding of scientific principles; the impact of scientific and 
technological advances on society and on the environment.  
 

● How we organise ourselves 

An inquiry into the interconnectedness of human-made systems and communities; the structure and function of 
organizations; societal decision-making; economic activities and their impact on humankind and the 
environment. 
 

● Sharing the planet  
An inquiry into rights and responsibilities in the struggle to share finite resources with other people and with other 
living things; communities and the relationships within and between them; access to equal opportunities; peace 
and conflict resolution. 
 
In the Early Years, the students have 4 Units of Inquiry per year. In P1 to 5, they have all 6 Units of Inquiry each 
year.  
 
Parents will receive, in an electronic format, a unit flyer outline before the unit starts. This will contain information 
on specialist integration, as well as, the homeroom curriculum to be covered.  
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Concepts  
“Central to the philosophy of the PYP is the principle that purposeful, structured inquiry is a powerful vehicle for 
learning that promotes meaning and understanding, and challenges students to engage with significant ideas. 
Hence in the PYP there is also a commitment to a concept-driven curriculum as a means of supporting that 
inquiry.” 
 
The Concepts underpin student inquiries and can be applied and adopted as students deepen and develop  their 
understandings during the units.  
 
Skills (Approaches to Learning, ATL) – When learning about and through subject areas, students acquire the 
particular skills that define the disciplines. 
 
The acquisition of numeracy and literacy in its broadest sense is essential, as these skills provide student with 
the tools of inquiry.  
 
Nonetheless, in order to conduct purposeful inquiry and in order to be well prepared for lifelong learning, students 
need to master a whole range of skills beyond subject specific skills.  
 
The PYP Approaches to Learning (ATL):  

● Thinking skills  
● Social skills  
● Communication skills  

● Self-management skills  
● Research skills  

These skills are valuable not only in the Unit of Inquiry but relevant to all subject areas and also transcend them 
to promote authentic learning within the classroom and in life outside the school.                                          

 
                                                           THE ACTION CYCLE 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
The PYP and MIS believes that education must extend beyond the intellectual to include not only socially 
responsible attitude but also the thoughtful and appropriate action. 
 
In our school, it is believed that every student, in every year group, has the right and should have the opportunity 
to be involved in voluntary purposeful and beneficial action. This action can be taken by an individual student or 
by a group  of students working collaboratively and will clearly look different within each age range.  Therefore 
we endeavour to offer all our learners the opportunity and the power to choose to act, and to decide on their 
actions in order to make a difference to a local, national or global issue. More often than not action may not be 
witnessed by the teacher in school but rather happens beyond the classroom.   
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An example: Action beyond the classroom 
 
A parent reports to a teacher that her 4-year-old child has taken action at home, after having been on a school 
excursion to a recycling station/sewage treatment plant/centre. 
 
Parent: On your trip did the children learn about water conservation? 
 
Teacher: It was one component of our investigations. Why do you ask? 
 
Parent: Because during the weekend I was starting the shower for my daughter. She ran out of the room and 
came back with a bucket, and put it in the shower. When I asked her what she was doing, she replied: “I’m 
catching the water that is not hot enough yet for my shower, so I can save it and give the garden a drink after 
my shower.” 
 
Teacher: That’s really interesting. She is taking action as a result of what she learned. Please let me know if 
this continues and if you notice anything else. 
 
Subject Specific Information 
 
LANGUAGE A (ENGLISH) 
 
Language is fundamental to learning and permeates the entire PYP curriculum. By learning about language, 
and learning through language, we develop an appreciation of the richness of language and a love of literature. 
Language is also a key factor in the development of international understanding and, as such, has a major role 
in a PYP classroom. The PYP classroom values and supports the mother tongue and the language of instruction 
and provides access to other languages. Language is the major connecting element across the curriculum. All 
teachers are teachers of language in the PYP. 
 
The PYP learning extends beyond the classroom walls to all learning experiences. The teacher plans in 
collaboration with other classroom teachers, teaching assistants and specialists. ELA and additional language 
teachers play an important role in reinforcing, supporting and extending the classroom work. Language is also 
a major connection between home and school. In the PYP classroom, cooperative activities optimize the 
development of all the languages. There is also a connection with the wider community. The host country’s 
language and literature is addressed, helping everyone to appreciate the culture of the host country. 
 
Overall expectations in Language 
Acknowledging that learning language is a developmental process, the Language Scope and Sequence  
presents a set of developmental continuums that are designed as diagnostic tools to assist teachers in planning 
language learning experiences for students, and in monitoring students’ development throughout the primary 
years. Consideration of the range of language learning situations that exist in PYP schools is reflected in this 
document.   
 
The language continuum has been organized into five developmental phases, with each phase building upon 
and complementing the previous one. The continuum make explicit the conceptual understandings that need to 
be developed at each phase. For example, a 9 year old with well-developed mother-tongue ability may quickly 
show evidence of some, but not all, of the learning outcomes identified in the early phases when moving into a 
new language of instruction; a child beginning school at age 3 may spend several years consolidating 
understanding to demonstrate consistently the learning outcomes identified in the initial phase.  
 
Language is comprised of four strands: 

● Oral Language - Listening and Speaking 
● Visual Language - Viewing and Presenting 
● Written Language - Reading 

● Written Language - Writing  
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ENGLISH LANGUAGE ACQUISITION 

As the language of instruction at MIS is English, learners from P1 who do not speak English or who are not 
proficient in English attend ELA (English Language Acquisition) classes and are also supported in the classroom.  

The ELA programme at MIS has the goal of developing and expanding the student’s existing base of language 
and thinking skills by providing a broad curriculum that builds upon the knowledge of the learners. If the identified 
student is learning English, the ELA teachers work towards providing the best support to the individual child.  

Students develop skills in formal and informal communication and the ability to use English in real life situations. 
This approach provides reinforcement for all aspects of language learning and promotes competence through a 
content based approach in supporting class programmes. 
 
All ELA teachers work by ‘scaffolding’ language development, or providing the support a student needs as he 
or she progresses. The English Language Learners are also encouraged to write in their mother tongue.  They 
are also encouraged to use computers to research in their mother tongue. In the ELA and homeroom classes 
the ELA teachers offer task specific language support. 

 
A student may exit from the ELA programme when the student can participate fully in the regular educational 
programme. From 2015-2016, at the entry level, we are using IPT1-English, Grades K-5, Ballard and Tighe. 
This assessment will be used from P1. The exit Procedure is the IPT exit tests, in consultation with the ELA 
teacher, homeroom teacher and the Primary Principal.  
 
Assessment is viewed as an ongoing process. Parents are kept informed about the decision before the transfer 
takes place. The ELA and the Homeroom teacher will continue to monitor the student’s academic progress 

 
More than just language learning, the ELA Department at MIS holds a safe-space for all those whose mother 
tongue is not English to find their bearings, take root and grow. Our teachers take great pride in ensuring that 
each student integrates by phases into mainstream classes. Students leave ELA fully equipped to make friends 
and learn about each other’s cultures on the road to becoming inquiring, global citizens. 

 
Social and Cultural Competence. Students are expected to understand and value their own cultures and to 
respect and appreciate the variety of languages and cultures in our school as well as in the host country.   
Furthermore, students will need to demonstrate social and cultural competence in a wide range of situations. 
 
Timing and Grouping  
Students are grouped according to language ability and the timing of other curriculum areas.  
 
The amount of time spent each day in the ELA programme may vary from individual to individual. There are 3 
levels of proficiency, Beginner, Intermediate and Advanced. Learners of English in Early Years are in an 
appropriate setting for language acquisition. Thus, they do not receive extra support in the ELA room.  However, 
the ELA teacher is available for student assessment and consultation if needed. The amount of time between 
entering and exiting the programme will vary considerably according to the student’s progress and their ability 
to participate in their own class.  
 
LANGUAGE AQUISITION (German /French/Hindi) 

 
A child in P1 who is not in ELA will have Hindi sessions each week. From P2, a student who is not in ELA will 
select to study either Hindi, German or French as an additional language. If your child requires Learning Skills 
support, we may use this additional language time to work with them on a specific curriculum area or skill. 
 

An Overview 
 The Hindi/ German / French Curriculum for the PYP in MIS is an activity-based language course.  

● It encourages children to understand that languages are communication tools and we use them as a part of 
our overall learning experience.  

● Through the units, children are introduced to a wide range of topics, related to their day to day life and 
relevant to their ages and interests. 

● The activities selected extend beyond the language classes into everyday life.   

● Children are taught in mixed ability groups. 
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The learning engagements selected in each class allow the students to make connections with their own life and 
experiences. This helps them to express ideas about their day to day life in Hindi/German/French. 
 
Students are grouped according to their ability. There will be different ability levels in the same class. The 
activities, teaching techniques and tasks are differentiated according to the ability of the students. Particulars 
about what students will inquire into will be shared in the unit flyer. 
 
MATHEMATICS 
 
Math in the PYP is covered in 5 strands:  

● Number  
● Pattern and Function 
● Data Handling 

● Measurement 
● Shape and Space 
 

In Number, Pattern and Function, students inquire into number systems, their operations, patterns and functions. 
This is where students become fluent users of the language of arithmetic, as they learn to encode and decode 
its meaning, symbols and conventions. 
 
The remaining strands, data handling, measurement and shape and space are the areas of mathematics that 
other disciplines use to research, describe, represent and understand aspects of, their subject areas.  
 
The language of mathematics is part of everyday life and communications. Every time we conduct business, do 
our shopping, or enjoy sports we need diverse knowledge of number, shape and measurement to be able to 
communicate effectively. 
 
Problem solving is at the very core of mathematics. Virtually all mathematical endeavour is concerned with 
applying learning to real world situations and hence to solving problems. 
 
Beliefs and values in mathematics  
“All students deserve an opportunity to understand the power and beauty of mathematics.”  
   Principles and standards for school mathematics  
   National Council of Teachers of Mathematics (NCTM 2000)  
 
In the PYP, mathematics is viewed primarily as a vehicle to support inquiry, providing a global language through 
which we make sense of the world around us. It is intended that students become competent users of the 
language of mathematics, and can begin to use it as a way of thinking, as opposed to seeing it as a series of 
facts and equations to be memorized. The power of mathematics for describing and analysing the world around 
us is such that it has become a highly effective tool for solving problems.  
 
It is also recognized that students can appreciate the intrinsic fascination of mathematics and explore the world 
through its unique perceptions. In the same way that students describe themselves as “authors” or “artists”. The 
programme also provides students with the opportunity to see themselves as “mathematicians”, where they 
enjoy and are enthusiastic when exploring and learning about mathematics.”  (IBO, 2009, pg. 81)  
 
Math in the PYP has 3 key components  
 
Constructing meaning about mathematics  
Learners construct meaning based on their previous experiences and understanding, and by reflecting upon 
their interactions with objects and ideas.  
When making sense of new ideas all learners either interpret these ideas to conform to their present 
understanding or they generate a new understanding that accounts for what they perceive to be occurring.  This 
construct will continue to evolve as learners experience new situations and ideas, have an opportunity to reflect 
on their understandings and make connections about their learning.   
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Transferring meaning into symbols  
Only when learners have constructed their ideas about a mathematical concept should they attempt to transfer 
this understanding into symbols. Symbolic notation can take the form of pictures, diagrams, modelling with 
concrete objects and mathematical notation. Learners are given the opportunity to describe their understanding 
using their own method of symbolic notation, then learning to transfer them into conventional mathematical 
notation. 
 
Applying with understanding  
Applying with understanding can be viewed as the learners demonstrating and acting on their understanding. 
Through authentic activities, learners independently select and use appropriate symbolic notation to process 
and record their thinking. These authentic activities include a range of practical hands-on problem solving 
activities and realistic situation that provide the opportunity to demonstrate mathematical thinking.   
As they work through these stages of learning, students and teachers use certain processes of mathematical 
reasoning.  
 
● They use patterns and relationships to analyse the problem situations upon which they are working. 
● They make and evaluate their own and each other’s ideas. 
● They use models, facts, properties and relationships to explain their thinking.  
● They justify their answers and the processes by which they arrive at solutions.  

 
In this way, students validate the meaning they construct from their experience with mathematical situations. By 
explaining their ideas, theories and results, both orally and in writing, they invite constructive feedback and also 
lay out alternative models of thinking for the class. Consequently, all benefit from this interactive process.  

 
Play and exploration have a vital role in the learning and application of mathematical knowledge, particularly for 
younger students. In a class, students will be actively involved in a range of activities that can be free or directed. 
In planning the learning environment and experiences, teachers consider that young students may need to revisit 
areas and skills many times before understanding can be reached.  
 
The role of Mathematics in the Programme of Inquiry  
Whenever possible, mathematics is taught through the relevant, realistic context of the units of inquiry.  The 
direct teaching of mathematics in a unit of inquiry may not always be feasible but, where appropriate, introductory 
or follow-up activities are useful.  

 
It is important that learners acquire mathematical understanding by constructing their own meaning through 
ever-increasing levels of abstraction, starting with exploring their own personal experiences, understandings and 
knowledge.  Additionally, it is fundamental to the philosophy of the PYP that, since it is to be used in real-life 
situations, mathematics needs to be taught in relevant contexts, rather than by attempting to impart a fixed body 
of knowledge directly to students.” (IBO 2009, pgs. 81-83) 
 
Overall expectations in mathematics  
MIS uses the PYP Mathematics Scope and Sequence document that has been designed in recognition that 
learning mathematics is a developmental process and that the phases a learner passes through are not always 
linear or age related. The content is presented in continuums for each of the five strands of mathematics. The 
content of each continuum has been organized into four phases of development, with each phase building upon 
and complementing the previous phase. Specific learning outcomes or objectives related to each unit of inquiry 
will be shared in the unit flyer. 
 
SCIENCE 
“In the PYP, science is viewed as the exploration of the biological, chemical and physical aspects of the natural 
world, and the relationships between them. Our understanding of science is constantly changing and evolving. 
The inclusion of science within the Pleads learners to an appreciation and awareness of the world as it is viewed 
from a scientific perspective. It encourages curiosity and ingenuity and enables the student to develop an 
understanding of the world.” (IBO, 2009, p.93)  
 
Science provides opportunities for students to engage in scientific investigations by making accurate 
observations, handling tools, recording and comparing data, and formulating explanations using their own 
scientific experiences and those of others. Students will gain experience in testing their own assumptions and 
thinking critically about the perspectives of others in order to develop further their own ideas.  
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All curriculum areas provide an opportunity to utilise the transdisciplinary skills. The science component of the 
curriculum also provides opportunities for students to:  

● Observe carefully in order to gather data  
● Use a variety of instruments and tools to measure data accurately 

● Use scientific vocabulary to explain their observations and experiences 

● Identify or generate a question or problem to be explored. 
● Plan and carry out systematic investigations, manipulating variables as necessary 

● Make and test predictions 

● Interpret and evaluate data gathered in order to draw conclusions 

● Consider scientific models and applications of these models (including their limitations) (IBO, 2009 p. 96-
97) 

 
The knowledge component of science is arranged into four strands:  
 
Living things   
 

The study of the characteristics, systems and behaviours of humans 
and other animals, and of plants; the interactions and relationships 
between and among them, and with their environment. 

Earth and space  
 

The study of planet Earth and its position in the universe, particularly 
its relationship with the sun; the natural phenomena and systems that 
shape the planet and the distinctive features that identify it; the infinite 
and finite resources of the planet.  

Materials and matter  
 

The study of the properties, behaviours and uses of materials, both 
natural and human-made; the origins of human-made materials and 
how they are manipulated to suit a purpose.  
 

Forces and energy    
 

The study of energy, its origins, storage and transfer, and the work it 
can do; the study of forces; the application of scientific understanding 
through inventions and machines. (IBO, 2009, p.97) 

 
SOCIAL STUDIES 
“In the PYP social studies is viewed as the study of people in relation to their past, their present and their future, 
their environment and their society. Social studies encourages curiosity and develops and understanding of a 
rapidly changing world. 
 
The aim of social studies within the Primary is to promote intercultural understanding and respect for individuals 
and their values and traditions. In support of the IB mission statement, the social studies component of the PYP 
Curriculum will encourage students to “understand that other people, with their differences, can also be right. 
Therefore, there is a strong emphasis on the reduction of prejudice and discrimination within the classroom, the 
school, the community and the world.” (IBO, 2009, p. 103)  
 
The role of social studies in the programme of inquiry. 
It is recognized that teaching and learning social studies as a subject, while necessary, is not sufficient.  Of equal 
importance is the need to learn social studies in context, exploring content relevant to students, and transcending 
the boundaries of the traditional subject area. The transdisciplinary themes provide the framework for a highly 
defined, focused, in-depth programme of inquiry, and as social studies is relevant to all the transdisciplinary 
themes, all planned social studies learning should take place within this framework. (IBO, 2009, p.104) 
 
Knowledge and skill in social studies  
In the PYP, social studies is essentially about people: how they think, feel and act; how they interact with others; 
their beliefs, aspirations and pleasures; the problems they have to face’ how and where they live (or lived); how 
they interact with their environment; the work they do; and how they organize themselves.  
 
The social studies component of the curriculum also provides opportunities for students to: 
● formulate and ask questions about the past, the future, places and society 

● use and analyse evidence from a variety of historical, geographical and societal sources  
● orientate in relation to place and time  
● identify roles, rights and responsibilities in society 

● assess the accuracy, validate and possible bias of sources. (IBO, 2009, p.106)  
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The knowledge component of social studies is arranged into 5 social strands:  
Human systems an economic 
activities  

The study of how and why people construct organizations and  
systems; the ways in which people connect locally and  
globally; the distribution of power and authority.  
 

Social organization and 
culture  

The study of people, communities, cultures and societies 
 in the ways in which individuals, groups and societies interact 
 with each other.  
 

Continuity and change 
through time  

The study of the relationships between people and events 
through time; the past, its influences on the present and its 
implications for the future; people who have shaped the future 
through their actions.  
 

Human and natural 
environments  

The study of the distinctive features that give a place its 
identity; how people adapt to and alter their environment; how 
people experience and represent place; the impact of natural 
disasters on people and the built environment.  
 

Resources and the 
environment  

The interaction between people and the environment; the 
study of how humans allocate and manage resources; the 
positive and negative effects of this management; the impact 
of scientific and technological developments on the 
environment. (IBO, 2009, p. 106-107) 

 
PERSONAL, SOCIAL AND PHYSICAL EDUCATION 
 
Overall expectations in Personal, Social and Physical Education 
The overall expectations considered appropriate in the PYP have been identified on the basis of essential 
understandings and processes that can be developed at each age range. The following are general descriptions 
of what will be developed over the course of the Pin each child in the three different areas of the PSPE curriculum 
- identity, interactions and active living. 
 
Identity  
Students will develop an understanding of our own beliefs, values, attitudes, experiences and feelings and how 
they shape us; the impact of cultural influences; the recognition of strengths, limitations and challenges as well 
as the ability to cope successfully with situations of change and adversity; how the learner’s concept of self and 
feelings of self-worth affect his or her approach to learning and how he or she interacts with others. 
 
Active Living 
An understanding of the factors that contribute to developing and maintaining a balanced, healthy lifestyle; the 
importance of regular physical activity; the body’s response to exercise; the importance of developing basic 
motor skills; understanding and developing the body’s potential for movement and expression; the importance 
of nutrition; understanding the causes and possible prevention of ill health; the promotion of safety; rights and 
the responsibilities we have to ourselves and others to promote well-being; making informed choices and 
evaluating consequences, and taking action for healthy living now and in the future. 
 
Interactions  
An understanding of how an individual interacts with other people, other living things and the wider world; 
behaviours, rights and responsibilities of individuals in their relationships with others, communities, society and 
the world around them; the awareness and understanding of similarities and differences; an appreciation of the 
environment and an understanding of, and commitment to, humankind’s responsibility as custodians of the Earth 
for future generations. 
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INFORMATION AND COMMUNICATION TECHNOLOGY (ICT) 
   
In the PYP, the role of ICT is to provide integrated support to the whole curriculum via meaningful technology 
integration. The Units of Inquiry ideally lend themselves to the development of many ICT areas of competence 
and skills, such as using the internet safely and effectively, researching, inquiring and presenting work 
electronically. 
  
ICT emphasizes the development of competencies in a range of tools that can be used by the students across 
the whole curriculum and in their everyday lives: 

● as a tool for inquiry 
● a platform for communication between the school and the wider community 
● a tool for reflection 
● a tool for assessment 

● a resource / research tool 
● a tool to viewing and presenting learning 
● a tool for entertainment 

 
There is a strong emphasis on Digital Literacy and Digital Citizenship. 
 

Students within the primary will have exposure to the following areas as and when developmentally appropriate 
and as meaningful integration of technology to support their learning. 
 
MIS uses Google Suite for Education for primary students. 

  
Specific devices: e.g. iPads / Chromebooks etc. will be used as appropriate, following the technology Essential 
Agreements (at Appendix 9), that we review at the beginning of each academic year. The school provides the 
devices and students are taught about care of the equipment.  The devices cannot be taken home.  

  
Specific applications for iPads and apps, websites and programs for Chromebooks are used in class. 
 
Digital citizenship plays a very important role in our school and children are exposed to this from EY1 at an age 
appropriate level.  
 
As a Common Sense Media Certified School in Digital Citizenship since 2016, we explicitly teach digital 
citizenship. We recommend parents to visit this site for more information:  
https://www.commonsense.org/education/digital-citizenship  
 
We also recommend that you set your own Family media agreements with your child/children at home. See 
Appendix 10. 
 
For any questions related to educational technology and digital citizenship in the PYP, the primary office and 
you will be directed to the relevant individual.   
 
THE ARTS  
 
Arts in the PYP recognizes that learning in the Arts is a developmental process and that the phases through 
which a learner passes are not always linear or age related.  
 
For this reason, the content is presented in continuums for each of the two strands of arts: responding and 
creating. The content of each continuum has been organized into four phases of development that aim to 
describe arts learning relevant to students in a PYP school. Teachers ensure that they continue to build on 
understanding development in the earlier phases while introducing the new concepts, knowledge and skills 
detailed in the later phases. The following are the general understandings students will develop in each strand. 
Again, specifics will be shared in each unit flyer. 
 
Responding  
The process of responding provides students with opportunities to respond to their own and other artists’ works 
and processes, and in so doing develop the skills of critical analysis, interpretation, evaluation, reflection and 
communication. Students will demonstrate knowledge and understanding of the concepts, methods and 
elements of dance, drama, music and visual arts, including using specialized language. Students consider their 
own and other artists’ works in context and from different perspectives in order to construct meaning and inform 
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their own future works and processes. The responding strand is not simply about reflecting; responding may 
include creative acts and encompasses presenting, sharing and communicating one’s own understanding. By 
responding to their own artwork and that of others, students become more mindful of their own artistic 
development and the role that arts play in the world around them. 
 
Creating  
The process of creating provides students with opportunities to communicate distinctive forms of meaning, 
develop their technical skills, take creative risks, solve problems and visualize consequences. Students are 
encouraged to draw on their imagination, experiences and knowledge of materials and processes as starting 
points for creative exploration. They can make connections between their work and that of other artists to inform 
their thinking and to provide inspiration. Both independently and collaboratively, students participate in creative 
processes through which they can communicate ideas and express feelings. The creating strand provides 
opportunities for students to explore their personal interests, beliefs and values and to engage in a personal 
artistic journey.  
  
 

VISUAL ARTS 

 
Visual Arts programme is essentially driven by the unit of inquiry besides having a number of stand-alone units 
that are aimed at developing artistic appreciation, vocabulary and skills. 
 
The students are given an opportunity to reflect upon “big ideas” by making connections between questions 
asked and the concepts that drive the inquiry. They relate these concepts to their artwork and become aware of 
their relevance to all areas of their learning. 
 
The programme stresses the importance of taking care of tools and materials and using them safely and 
responsibly without wastage. 
 
An understanding and appreciation of one’s own artwork, reflection and solving artistic problems using a variety 
of tools, materials, media and techniques and developing proficiency with a preferred medium is the expectation 
by the end of the programme.  Students will begin to think and behave like artists. They will develop a sensitivity 
to artistic works and appreciate art as a form of communication. 
 
 
OVERALL EXPECTATIONS 

● Enjoy working individually/in groups 

● Listen to and follow instructions with an understanding of what is expected. 
● Use tools/materials/techniques appropriately with direction and supervision. 
● Make connections between questions asked and concepts that drive the Unit of Inquiry 

 
Art activities will be drawn from concepts developed in Language and Math during the Unit of Inquiry and use a 
variety of different starting points like the child’s environment, experiences in daily life, imagination, dreams and 
memories. 
 
Materials and Media 
Materials will be drawn from the child’s environment and the student will be introduced to a variety of media eg. 
sand, leaves, flowers, playdough, water, crayons, paints.  Gross motor activities that involve body parts and 
tactile exploration eg.finger/foot painting will be included. 
 
 

MUSIC 
 

The MIS Music programme, while a subject in its own right, is also linked to the teaching of Language Arts, 
Mathematics, and the Units of Inquiry. It is an integral part of the day. Students undertake four Units of Inquiry 
during the academic year – allowing for deeper exploration of ideas as well as leaving time and space for 
rehearsals and performances. One unit shares the transdisciplinary theme, central idea and inquiry points used 
in the home room. The remaining units focus on three of the following areas:  Exploring Sounds, Signs & 
Symbols, Music & Diversity and Performance within the remaining transdisciplinary themes. 
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Students are encouraged to listen to a wide variety of musical styles and genres. Students will explore and 
develop the musical concepts of pulse, duration, tempo, pitch, dynamics, structure, timbre, texture and style. 
They will participate in a variety of activities, designed to develop and extend their appreciation of music, their 
musical skills and knowledge and their creativity. The curriculum draws from a wide variety of resources and 
approaches including, Orff, Dalcroze and Kodály. 
 

Sample Skills  
● Recognize and imitate short melodies in echoes 
● Show the steady beat in listening by marching, clapping etc. 
● Playing techniques on a range of tuned and untuned percussion instruments 
● Answer simple melodic and rhythmic patterns using body percussion 
● Performing, in groups, simple rounds in two or more parts 
● Reflect upon and evaluate own work  
● Keyboard basics – treble clef notation 
● Devise and use graphic symbols to record different lines of musical patterns 

 

Sample Activities  
● Singing in unison 
● Movement – structured dances and unstructured response to music. 
● Responding to music using a variety of media 
● Creating music in response to varied stimuli 
● Exploring how tone colors of instruments can suggest various sounds and sound pictures 
● Listening, interpreting and discussing ideas 
● Creating a sound pattern or melody to become part of a larger group piece. 

 

Key Resources  
● All students in P3, P4 and P5 need to provide their own descant recorder (hygiene)  

 
 
 

PHYSICAL EDUCATION 
  
MIS provides a balanced Physical Education (PE) programme in line with the PYP. This is part of the PSPE 
curriculum, the second component being the social emotional curriculum led by our Counselor.  PE is seen as 
essential in developing balance and active students. All students from EY1 to P5 will have two PE classes per 
week. The content of the class will vary depending on the unit being studied and the weather i.e. if swimming 
class can take place.  
 

In addition to the transdisciplinary programme of inquiry that provides authentic learning contexts for the 
development of well-being, it is acknowledged that many schools will develop and ongoing, balanced physical 
education programme. If this is the case, teachers are encouraged to draw on conceptual understandings from 
all three strands, in order to provide meaningful, connected learning experience for students.  
 

The contexts selected for learning through and about movement will be different for each school, and will depend 
on factors such as the prior knowledge and experiences of the students; the host country of the school and the 
particular physical activities that are valued in the school and local community. Regular exposure to all kinds of 
physical learning experiences will enable the students to make informed choices throughout their lives.  The MIS 
PE balanced curriculum includes the following types of experiences:  
 
 

Individual pursuits 
The development of basic motor skills and the body’s capacity for movement through locomotor and 
manipulative skills and/or experiences; the techniques, rules and purpose of a range of athletic activities (for 
example, track and field, swimming, skating, skiing); recognizing  a high level of achievement and how to improve 
a performance.   
 

Movement composition  
Recognizing that movements can be linked together and refined to create a sequence of aesthetic movements. 
Movements can be in response to stimuli or performance elements and/or criteria and can communicate feelings, 
emotions and ideas (for example, gymnastics, dance, martial arts).  
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Games 
Recognizing the challenges presented by games; the importance of manipulating space; the categorizing of 
games; identifying and developing appropriate skills and strategies; recognizing the importance of rules and how 
they define the nature of a game; modifying existing games and creating new games; teamwork. 
 

Adventure challenge 
A variety of tasks requiring the use of physical and critical thinking skills by individuals and/or groups; challenges 
that require groups to work together collaboratively in order to solve problems and accomplish a common goal; 
recognizing the role of the individual in group problem-solving.  
 

Health-related fitness 
Recognizing and appreciating the importance of maintaining a healthy lifestyle; the body’s response to exercises 
including the interaction of body systems and the development of physical fitness.  
 

The development of overall well-being is defined through commons strands of the PSPE that is: Identity, 
Interactions and Active Living. 
 
 

LEARNING SKILLS CENTRE (LSC)/Student Support Team 
 
The Student Support Team’s goal at MIS is inclusion for all students in regular classrooms. Inclusion requires a 
high level of collaborative planning with the general educators, specialists and parents. This means that the 
students’ strengths and challenges are central to all decisions. To be successful, some students may require 
differentiation in content, process and/or assessment. The approach is student centred. 

We follow the Response To Intervention (RTI) framework which is a multi-tier model. This model is used to 
provide procedures and practices to support students. There are 4 Tiers of responsive instructions and 
interventions, classroom-based school wide differentiated strategies, targeted interventions and targeted 
intensive interventions before the student is formally referred for psychoeducational evaluation. 

The Student Support Team (SST) consists of Socio-emotional Counselors, and Learning Support teachers. They 
work closely to support students on both ends of the spectrum, (high ability and learning challenges).  Parents 
may approach the Primary Counsellor directly if they have any social/emotional concerns for their child, they 
can also speak to homeroom teacher or the Primary Principal if they wish.  

primarycounselor@misp.org 

The Learning Support Teachers and Counselor (SST) work with teachers, parents and students to identify and 
address learning and behaviour difficulties that impact school success. They provide recommendations to 
parents and teachers, participate in individual student programme development, planning meetings and reviews. 

SST are responsible for conducting individual assessments such as classroom observation and the 
administration of both informal and standardized tests.  Ensuring the creation of a positive learning environment 
to increase achievement by assessing barriers to learning and collaboratively planning the instructional 
strategies for improvement within teams. The role of the Student Support Team also includes the development 
of student support plans and facilitating the development and review of Individual Educational Plans and  
Individual Therapeutic Plans 

The Counsellors provide small group support for students experiencing emotional and/or behavioural 
challenges. The also work on a one to one basis, as needed with students, and families. The counsellors may 
be involved in the planning process assisting with the development of Student Support Plans, Individual 
Therapeutic Plans and Behaviour Support Plans. 

The primary counsellor plans with the homeroom teams the social and emotional curriculum and it is delivered 
collaboratively. 

 ASSESSMENT IN THE PYP 
Assessment is integral to all teaching and learning. It is central to the PYP goal of thoughtfully and effectively 
guiding students through the five essential elements of learning: the understanding of concepts, the acquisition 
of knowledge, the mastering of skills, the development of attitudes and the decision to take action. 
 
Formative Assessment 
That which is interwoven with the daily learning and helps teachers and children find out what the children 
already know in order to plan the next stage of learning.  
 
 

mailto:primarycounselor@misp.org
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Summative Assessment 
That which takes place at the end of teaching and learning processes and gives the children opportunities to 
demonstrate what has been learned. Summative assessment may include any of, and any combination of, the 
following: acquisition of data, synthesis of information, analysis of data and the application of knowledge and 
processes. 
 
An example of summative assessment is the PYP Exhibition at the end of P5. The PYP Exhibition provides the 
culminating experience of the learner’s engagement with the PYP and as a preparation for entering the Middle 
Years Programme.Teachers use a variety of appropriate assessment tools; these include self-assessment and 
peer assessment. 
 
Three Way Conferences 
Three way conferences are designed to allow discussion of the child’s progress and areas for improvement.  
They are an opportunity to discuss the student's’ goals. 
 
Portfolios 
Portfolios are a collection of children’s work to demonstrate their learning journey and achievements. They will 
be discussed regularly with the children and parents and can be accessed by parents on Seesaw.  
 
Feedback and Reporting on learning 
 
Student Led Conferences 
Student led conferences will take place once a year in all classes from EY1 to P 5. Students will be involved in discussing 
their work and progress with their parents. 
 

The Written Report 
The written report is sent digitally twice a year, via ManageBac. It includes progress, performance and goals.  
 
 It includes key areas:  

1. Personal and Social 
2. Units of Inquiry 
3. Language (English) 

4. Mathematics 
5. Music  
6. Visual Arts 
7. PE 
The report for P1 to P5 include a report on Language B – Hindi, German or French. Also, from P2 upwards, ELA 
as appropriate. 
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APPENDIX 1 
  

 

 
 

Bus Essential Agreements for PYP Students 
 

1. We agree to wear our seatbelts on the bus. 

2. We agree to sit at the front of the bus. 

3. We agree not to access social media sites or YouTube. 

4. We will keep the windows closed when the AC’s are on. 

5. We will stay seated when the bus is moving. 

6. We agree to listen and respect the bus monitors and other adults on the bus. 

7. If we want to eat on the bus, we will only eat dry food and not make a mess. 

8. We will be responsible for our own litter and dispose of it at the front of the bus when leaving. 

9. We agree to allow the bus driver to drive safely, with concentration without disturbing him. 

10. Use your indoor voice and respect others around you. 

11. Support the bus monitor by offering translations to/from English to Hindi and Marathi.  

 

Name of Student:    
…………………………………………………………………………….. 

 

Signature of Student:  

………………………………………………………………………… 

 

Signature of Parent: 

 ………………………………………………………………………….. 

 

Date :  

………………………   

 

Written by the PYP student council May 2015 and adapted in 2017 in response to their concerns and the 

concerns raised by the bus escorts, parents and primary students. 
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APPENDIX 2 
 

          Mahindra International School 
                                           Plot No.P-26, Rajeev Gandhi Infotech Park, MIDC Phase I, Hinjawadi,                                                             

                                                                                    Pune 411 057, India. 

 

 
 
 

 

 
 
                                             International Mindedness 
 
Guiding Statement: Viewing all of the planet Earth, and not just one part, as home, and appreciating 

the interconnectedness of the world. 

 

 
At MIS we believe in international mindedness. To us, international-mindedness means: 

 
- Being, or learning to be, self-aware and reflective enough to appreciate that we often view the  

              world and judge the actions of others through the lens of our own culture. 

 

- Understanding that others may view the same events and behaviours in a very different  

              way. 

 

- Understanding enough about our own culture to become aware of the difference between  

              a  specific cultural perspective and a human commonality. 

 

- Appreciating that language is an essential part of culture and that learning one goes hand in  

              hand with learning the other. 

 

- Being unafraid of difference, being open-minded and curious about other cultures and peoples. 

 

- Understanding that there is often no universal truth and that what may be considered 

              ‘right’, ‘normal’ or ‘common sense’ in one culture may not in another. 

 

- Becoming aware that the visible differences between people of distinct cultures are just the tip of  

             the iceberg, and that important variances in areas like beliefs, attitudes, expectations, norms and   

                  roles lie beneath the surface and are often 'invisible' at first glance. 
 

               International mindedness is one of our core values and it informs and permeates everything we   

              do at MIS. 

 

“The majority of the students come from all over the planet. Because of that, not only was I different from 

the others, but also the others were all different from each other. This variety, this mix of cultures, made me 

realize that where you come from does not matter.” (Etienne Charpy, DP2) 
 
N:\Whole School Procedures\International Mindedness.pdf 
Authored by Section A group in 2014-15 
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        APPENDIX 4 
 

Primary Home Learning Procedures   
Mahindra International School – 2019-20 
 

The only formal home learning requirement for MBIS primary students is reading every day, which varies by age level 
(see chart below). This can include: the student reading to an adult, an adult reading to a student or a student reading 
independently (or a combination of these). Particularly as students reach the upper primary years (PYP3-5), reading as 
home learning may involve reading or viewing videos accompanied by questions to consider as well as working on 
personal learning goals. Students might view/read the content and come ready to discuss and actively participate in 
learning engagements the next day in class.  
 

This home learning requirement is based on a wide range of education research showing that reading: 
● Has the single greatest impact on student achievement 
● Expands vocabulary and broadens knowledge across all disciplines 
● At least 20 minutes of reading every day in English and/or home language is linked to overall academic success 

MBIS Primary Reading Requirements Total 
Minutes 

PS1, 
PS2 

20 minutes parents reading to student per night; student to begin “reading” short amounts to 
adult 

20 min 

PS3 20 minutes adult reading to student per night; 5-10 minutes student co reading to adult per 
night 

25 min 

PYP1 15 minutes adult reading to student per night; 15 minutes student co reading with an adult per 
night 

30 min 

PYP2  30 minutes total time reading (including adult to student, student to adult, independent) 30 min 

PYP3 40 minutes total time reading (including adult to student, student to adult, independent) 40 min 

PYP4 50 minutes total time reading (including adult to student, student to adult, independent) 50 min 

PYP5 60 minutes total time reading (including adult to student, student to adult, independent) 60 min 

*Exception: When a learning challenge has been identified, the Learning Skills Center (LSC), teacher and parent may 
create a plan to address specific learning needs. We will always ensure that our students’ learning needs are being met. 
In addition, during the PYP5 exhibition, students may be required to complete work on their exhibition at home. 

Rationale 
At MBIS, students spend their day actively engaged in carefully constructed learning engagements that are rich, 
purposeful and deliver the Primary Years Programme (PYP) to a high standard. After school and on weekends, we 
believe a balanced approach in the students’ free time is important. We recommend that they spend their time playing, 
engaging with family and participating in unstructured activities driven by each child’s interest. These activities, 
alongside the required daily reading and sufficient sleep each night, will complement their school day. Engaging in 
active, creative and unstructured play as well as following their interests after school is a vital part of child development. 
There is limited evidence to show that traditional homework (worksheets, etc.) in the primary years has a positive 
impact on student learning. In fact, research supports various types of traditional homework can have a negative impact 
on learning as well as family interactions. 
In support of this rational, research finds that: 

● Physical, creative and unstructured play enhances student performance. 
● The brain develops in childhood through active play and exercise. 
● There is no conclusive evidence that homework increases standardized test scores or improves academic 

achievement in the primary years. 
● Play fosters social development and persistence. Through play, children develop imagination, discover passions, 

and exercise choice in their activities. 
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Responsibilities 
In particular, we believe that home learning should encourage development of the following learner profile attributes of 
the International Baccalaureate (IB): balanced, reflective and knowledgeable. 
 

 Balanced 
We understand the importance of 
balancing different aspects of our 
lives—intellectual, physical, and 
emotional—to achieve well-being 
for ourselves and others.  

Reflective 
We thoughtfully consider the 
world and our own ideas and 
experience. We work to 
understand our strengths and 
weaknesses in order to support 
our learning and personal 
development. 

Knowledgeable 
We develop and use conceptual 
understanding, exploring 
knowledge across a range of 
disciplines. 

Student Play 
Balance screen and non-screen 
activities 
Read a range of books based on 
your interest and a balance of e-
books and hard copy books 
Get enough sleep 

Discuss your learning with your 
parents and ask them questions 
Research your wonderings with 
the help of your parents 

Read every day outside of school 
(amount appropriate to age level) 
Follow your interests 
Record your reading as outlined 
by your teacher 

Parent Allow your child unstructured 
play time each day 
Balance your child’s screen time 
with non-screen time 
Allow your child to pursue their 
own interests and support them 
Ensure your child has the 
recommended hours of sleep 
each night (PS 10-13 hours; PYP 
9-12 hours) 

Discuss your child’s learning with 
them 
Visit Seesaw to aid in this 
discussion and comment 
(optional) 
Answer your child’s questions and 
research together 

Read to your child every day in 
any language 
Read the unit flyer for home 
learning suggested activities and 
try them 
Visit the library together  
Use the suggested links for home 
learning for math, literacy and 
inquiry that the teacher provides 
if and when needed 
Sign the reading log 

Teacher Reinforce message of children 
reading and playing at home 
Allow time to select an 
appropriate range of books based 
on interest, genre and reading 
level 

Post key learning engagements 
(as per school guidelines) via 
Seesaw to allow students and 
parents to reflect on a child’s 
learning journey 

Provide a list of suggested home 
learning engagements for each 
unit as part of the unit flyer 
Provide a list of age-appropriate 
links for parents to explore with 
their child at the start of the year 
Check the reading log on a regular 
basis 
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*Please note this is a selection of the research reviewed in order to write the policy. 
 
Prepared by the Homework Working Group, March 2018 

http://www.tieonline.com/article/40/
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MAHINDRA INTERNATIONAL  SCHOOL 

  

  

  

Mutual Respect policy  

  

  

A positive, collaborative, working relationship between the School and a student’s parents/guardians is essential to the 

fulfillment of the School’s Mission.  One of the Parameters of that Mission is that the School does not tolerate behaviour 

that is detrimental to the safety, integrity, or dignity of any individual or group.  Therefore, the School reserves the right 

to exclude any person if it concludes that the actions of the individual (staff, student, parent/guardian) make such a 

relationship impossible or otherwise seriously interfere with the School’s accomplishment of its educational purposes.  

  

  

5th August,2013  
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   APPENDIX 6 

 

  

 
MAHINDRA INTERNATIONAL SCHOOL 

 

Anti-Bullying Statement and Protocol  

 

Rationale:  

At MBIS every person has a right to feel safe and secure. Any person who bullies another is denying them that right. MBIS 

is committed to ensuring a safe and caring community and building a culture of mutual respect. Aggression, violence, 

threats, intimidation, and isolation compromise the ability of students and staff to learn, work, and to perform to their 

full potential in school. This statement outlines positive strategies and protocols to ensure the school remains a safe place 

for all.  

Definition:  

Bullying, as defined by Olweus, (1993), occurs when a student is repeatedly harmed, psychologically and/or physically, by 

another student or a group of students. Bullies are typically physically, psychologically, or socially stronger than the 

children they bully. MBIS widens this definition to include all members of faculty and staff. .  

Types of Bullying:  

Bullying may present itself in different forms, including, but not limited to, physical assaults or aggressions, verbal and/or 

physical threats, and intentional exclusion from a group, spreading rumours, menacing gestures or faces, or repeated 

name calling, sexual harassment.  

These can be categorized as:   

 Verbal: Name-calling, derogatory remarks about a student, staff member or their family.   

Physical: Punching, Pushing, Slapping, etc  

Social: Leaving someone out of a game or group on purpose  

Extortion: Stealing someone's money, food or belongings   

Damage to property – causing any form of damage   

Cyber bullying: Using any form of information communication technology, the Internet, digital / social media etc. to 

send offensive,  threatening messages, or defamation of character statements emails, tweets etc  

Sexual Harassment: using power or control to coerce sexual favors, unwanted sexual touch, use of sexually offensive 

language.  

 

Prevention and Intervention Prevention: 

Assessment of bullying in our school:  

Periodic assessments are conducted in our school to determine how often bullying occurs, where it happens, how 

students and adults intervene, and the efficacy of the ongoing prevention efforts. The school’s PSPE in PYP and PHSE in 

MYP/DP are the main channels for the programs to be delivered.   

Develop a code of conduct involving all stake holders:  

Development involves the entire school community and supports the IB values of caring, respect, being principled, taking 

personal responsibility, intercultural understanding and open mindedness. It clearly defines unacceptable behaviour, 
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expected behaviour and values, and consequences for violation. It is communicated widely to the school population and 

prominently placed throughout the school.  

Build a student and staff sense of responsibility for the school community:  

Students and staff are involved in developing the code of conduct to give them a sense of ownership and personal 

responsibility. The school also has a mutual respect policy.  

Establish and consistently enforce consequences for bullying:  

The students and staff are given training in the skills to deal with bullying, such as build selfmanagement, self-esteem and 

alternate positive behavior to adopt when confronted by bullies. The students and staff understand that there are 

consequences for behaviors that do not comply with our mutual respect policy. (See scope and sequence) Increase adult 

awareness and involvement.  

Orientation Programme to be planned for all new students and staff to acquaint them with the policies, procedures and 

protocol to understand and deal with bullying.   

Mutual Respect to be covered in the “Meet and Greet” month in PSPE and PHSE lessons.    

Assemblies- Student led assemblies to cover different types of bullying and also help students become upstanders.   

PD for all homeroom teachers and staff on handling bullying.   

PSPE/PHSE anti-bullying and positive intervention programmes to be included in regular curriculum sessions. 

Complimented by Trust Circles.  

Teach conflict resolution and peer mediation as part of the curriculum:  

This enables the students to be thinkers and use problem solving techniques to improve their leadership skills.  

The faculty and staff also have channels within the school to address any issues they feel are showing a lack of mutual 

respect.  

Building and Maintaining a Safe Environment in School:    

MBIS is committed to a school culture of acceptance, tolerance and respect. Different avenues will be used to reinforce 

positive social interactions, mutual respect and inclusiveness.  

MBIS uses staff meetings, assemblies, class and parent meetings, newsletters, the school website, and the handbooks to 

emphasize that MBIS is committed to positive school climate for all. We recognize and reinforce positive social 

interactions and inclusiveness.  

Educating the whole community:  

Bullying prevention programmes are taught as part of the curriculum, PSPE in PYP and PHSE in MYP/DP are the main 

channels for the programmes to be delivered and other school activities. Teachers and staff are aware of and trained in 

the school’s code of conduct, mutual respect policy and the relevant programs, so that they intervene consistently and 

appropriately.   

Parental workshops are made available via our Counseling Department Intervention:    

How to respond to bullying:  

The MBIS protocol for intervention or for investigating a bullying/sexual harassment incident is followed.  

In the case of student to student bullying or sexual harassment  
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Stop the incident on the spot  

Report the behavior: Immediate Intervention is provided by an adult or student. Respectful behavior is modelled.  The 

incident if the intervention was by another student is reported to the nearest faculty member or the homeroom teacher.  

The facts are gathered to determine if it is bullying.   

All the students involved will be supported, individual interventions will be provided:  

➢ Support is provided to the students who are being bullied: The students are coached on how to deal with such 

situations.  

➢ Support is provided to those who exhibit bullying behavior: The student is provided assistance to understand the 

problem behavior and that MBIS has a no tolerance stance on bullying.  

➢ Consequences involve learning to modify the behavior or empathy building.   

➢ The students can fill in incident reports to reflection process.  

➢ Support for the “upstanders”: who are trained to deal with how to respond to bullying when they see it.  

Name the behavior, reiterate the code of conduct/mutual respect policy, and review expected behavior.  

Reinforce alternative behaviors in the bully, victim and the up standers: The students are guided in determining more 

appropriate strategies to express their feelings or resolve conflict.   

Support the parents and work with them:  

Parenting style and family issues often contribute to bully and victim behaviors, the counselors will work with the parents 

or provide family therapy. It maybe that the family are advised to seek counseling off-site.  

Assess the need for further intervention:  

Assessments are conducted to determine if there is a pattern of bullying and if there is a need for further intervention for 

the bully, the student being bullied or the parents.  

In the case of staff bullying/sexual harassment This MUST be 

reported to:   

The Line Manager/Head of Department, or Head of Section, or The Director or members of the Internal Complaints 

Committee   

All are charged with investigating the claim of bullying or sexual harassment and addressing the matter in a professional 

manner   

In the case of sexual bullying/harassment claims then the case is referred to the sexual harassment committee/internal 

complaints committee for a full investigation.  

Olweus, D. (1993). Bullying at school: What we know and what we can do (understanding children’s worlds). 

Malden, MA: Blackwell. ISBN: 0631192417.  

www.stopbullying.gov www.nasponline.org 

http://www.nasponline.org/resources/principals/Bullying  

MBIS mutual respect policy  

MBIS non-discriminatory statement  

MBIS sexual harassment committee protocols  

The Sexual Harassment of Women at workplace (Prevention, Prohibition and Redressal) Act, 2013   

http://www.nasponline.org/
http://www.nasponline.org/
http://www.nasponline.org/resources/principals/Bullying
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APPENDIX 7 

 

                                             PYP ECA PROTOCOL  

 
   

The Extra Curricular Activities (ECAs) are held each day from 14:30 to 15:10 hours for P1 to P5. They are mainly 

led by Teachers or Teaching Assistants, a few by parents and some by external providers. When an ECA is 

provided by an external provider it is a paid activity. We will let you know amount payable for the semester,   

before you commit to an activity. There is a choice of ECAs for each day. A child may take part in an activity, of 

their choice, by the parent signing them up via the electronic form. 

 

We advise P1 students to do no more than two activities per week in semester 1. Students new to English should 

consider just one activity as the day can be long and tiring in a new language! 

 

The list of ECA and a short description, is sent out to parents, along with the sign-up form, in the first week of 

the first and second semesters. The sign-up is electronic and places are allocated on a first come, first serve 

basis. We CANNOT guarantee a place in any activity. As the responses keep coming in, they are time-stamp 

recorded on a sheet. Once we have the maximum number of students that can be enrolled in an ECA, it is 

closed. Once a child has selected an activity, it is expected they will remain with the activity for the full 

semester and attend regularly. If they are not attending, we will notify the parent and the place may be withdrawn 

and reallocated to another student.    

 

Parents must sign-up within the date and time allocated for signing up. Once the enrolment time is over, the 

form does not accept any more responses.  Ms. Edna will send an email confirmation of the ECAs, that your 

child is enrolled in.   

 

Once ECAs are confirmed, parents may write to Mr Narendra Sawant, Deputy Manager - Administration, to 

request for transport on the 15.20 bus, with your child’s name, class and days they do ECAs. There is no 

guarantee that a seat will be available. If there is no space on the school bus for a student after the ECA, 

then the parents have to arrange their own transport home.  

 

Please note that school transport will not be available on WEDNESDAY at 15.20. If you child does an 

ECA on this day, you must arrange for them to be picked up from school at 15.20.  

 

The school will not take responsibility for the supervision of your child after the activity; all primary students 

should be off campus by 15.20 at the very latest. PYP students MUST not be left waiting until 16:15 for older 

siblings. If your child is using a private car and they have an older sibling, a parent, maid or driver MUST 

be on site to supervise the younger student from 15.20 to 16.15. 

 

The school will try and inform parents if an activity is cancelled, as early as possible. If more than 48 hours’ 

notice is given, then the student will be expected to leave by the 14.30 bus, if they use school transport, or by 

private car at 14.20. If an ECA is cancelled suddenly, we will call up parents to inform them of this change and 

those children who cannot be picked up, will be supervised until 15.20 hrs. 

 

Parents should inform the school if their child has withdrawn from an activity, by email to Ms.Edna (email : 

primaryoffice@misp.org). 

 

For paid activities, which are run by external providers, the full payment MUST be paid within two weeks of the 

commencement of the activity. The payment is made directly to the provider. The activity will be paid for on a 

semester basis and NO refund will be given if a child chooses to withdraw. 
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                                                      PROGRAMME OF INQUIRY  2019-20  

 

 

 

 

 EY1 EY1 EY1 EY1 

Unit Order year long 1 3 2 

Transdisciplinary  
Theme 

Who we are How we express ourselves How the world works Sharing the planet 

Central Idea Learning about  ourselves  helps us connect with 

others and understand who we are.  
We use our "Hundred languages" to express 

ourselves. 
Through the process of investigation, we can 

test our theories and come to new 

understandings. 

Exploring nature leads to new discoveries. 

Key Concepts Connection, Causation Perspective, Form Function, Change Form, Responsibility 

Related Concepts self-knowledge, similarities and differences, 

belonging 
 hundred languages, expression, creativity,  investigation, theories, discoveries nature, exploration, discovery 

Lines of inquiry  
(An inquiry into…) 

What I like Exploring our" Hundred language" how we investigate  where and what nature is 

What I can do Different ways we express our creativity developing investigations to test our theories how we explore nature 

Ways in which we are similar and different Tools for expression what we discover through investigations what we discover through our exploration of 

nature 

Learner Profile  
Attributes 

reflective, knowledgeable, inquirer communicator, open-minded, balanced inquirer, thinker, risk-taker caring, inquirer, principled 

Approaches to  
Learning (Skills) 

Self-Management and Social Research and Communication Research and Thinking Research and Communication 
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 EY2 EY2 EY2 EY2 

Unit Order year long 1 3 2 

Transdisciplinary  
Theme 

Who we are How we express ourselves How the world works Sharing the planet 

Central Idea Our relationships with others contribute to our 

well-being. 
People create stories as a way to express 

themselves. 
Experimenting leads to understanding how the 

world works. 
Our curiosities lead to an appreciation of nature. 

Key Concepts Connection, Causation Perspective, Form Change, Function Connection, Responsibility 

Related Concepts Relationships, wellbeing, responsibilities stories, expressing, creating process, discovery, experiments exploration, nature, appreciation 

Lines of inquiry  
(An inquiry into…) 

how we are connected with others  the different ways people tell stories purpose of experiments exploring nature through being curious 

how relationships  affect well-being what stories express experimenting using our senses appreciating nature 

 rights and responibilities within relationships how we can create and tell stories discoveries made through our observations  

Learner Profile  
Attributes 

communicator, open-minded, principled communicator, open-minded, thinker inquirer, risk-taker, reflective caring, knowledgeable, inquirer 

Approaches to  
Learning (Skills) 

Social and Self-Management Communication and Self-Management Thinking and Research Research 

 EY3 EY3 EY3 EY3 

Unit Order year long 1 3 2 

Transdisciplinary  
Theme 

Who we are How we express ourselves How the world works Sharing the planet 

Central Idea Celebrating our diversity leads to understanding 

our community. 
Exploring different forms of art helps us express 

and develop our creativity. 
People use forces and energy to meet their 

needs. 
People can impact living things and habitats. 

Key Concepts Connection, Perspective Form, Connection Function, Change Responsibility, Causation 

Related Concepts community, family, diversity imagination, communication, interpretations forms of energy, movement, experiment responsibility, habitat, pollution 

Lines of inquiry  
(An inquiry into…) 

What all humans have in common and what 

makes us unique 
What art is How we make objects move Living things in the environment 

Building bonds within our community What inspires us to create How external factors impact a force Reasons why habitats are changing 

  Developing our creativity How we experiment with forces and energy Our responsibility to living things and habitats 

Learner Profile  
Attributes 

principled, caring, balanced communicator, open-minded inquirer, knowledgeable, risk-taker thinker, reflective 

Approaches to  
Learning (Skills) 

Self-Management and Social Communication Research Thinking 
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 P1 P1 P1 P1 P1 P1 

Unit Order 1 4 5 6 3 2 
Transdisciplinary  
Theme 

Who we are Where we are in place and time How we express ourselves How the world works How we organize ourselves Sharing the planet 

Central Idea Relationships develop through our 

choices. 
Documenting personal histories 

provide an insight into cultural and 

personal identity. 

Nature inspires us to create and 

design. 
Understanding scientific princples 

helps people make practical 

applications. 

Systems are designed to achieve a 

purpose. 
Plants are a life-sustaining resource 

for us and other living things. 

Key Concepts Causation, Perspective Form, Connection Connection, Form Function, Causation Change, Responsibility Function, Responsibility 
Related Concepts self-regulation, conflict, diversity chronology, history, evidence inspiration, patterns, geometry waves, properties, application production, safety, storage, 

perservation, consumption 
growth, reproduction, sustainability 

Lines of inquiry  
(An inquiry into…) 

My words and actions How personal histories can be 

documented 
Different designs and patterns in 

nature 
The sources and properties of light 

and sound 
Stages of food from origin to 

consumption 
Plant reproduction and 

photosynthesis 
How to make and maintain 

relationships 
The significance of our personal and 

family stories 
Techniques of creating 

natureinspired designs 
The manipulation of light and sound Processed and unprocessed food The importance of plants 

Choices and their impact on 

relationships 
How personal histories are linked How natrual designs connect to 

other subjects 
Ways light and sound help us 

experience our world 
Responsible consumption Caring for plants 

Learner Profile  
Attributes 

principled, reflective thinker, reflective risk-taker, communicator knowledgeable, inquirer balanced, open-minded inquirer, caring 

Approaches to  
Learning (Skills) 

Social Research Self-Management Research Thinking Communication 

 P2 P2 P2 P2 P2 P2 

Unit Order 5 3 1 2 4 6 
Transdisciplinary  
Theme 

Who we are Where we are in place and time How we express ourselves How the world works How we organize ourselves Sharing the planet 

Central Idea The choices people make affect their 

health and well-being. 
Journeys help people discover their 

world. 
Human creativity facilitates local and 

global communication.  
People use the scientific method to 

understand matter and materials. 
Processes and systems work to make 

products. 
People's usage of the Earth's 

resources affects its sustainablity. 

Key Concepts Function, Causation Change, Causation Connection, Function Form, Change Function, Connection Responsibility, Perspective 
Related Concepts interconnecteness, awareness, 

responsibility, influence 
geography, impact Expression, Technology, ingenuity properties, process, transformation innovation, technology resources, choice, dependence 

Lines of inquiry  
(An inquiry into…) 

A balanced life Types of journeys people make Evolution of signs and symbols The scientific process Origins of products Limited nature of Earth's resources 

How choices we make affect our 

health 
Choices and decisions involved in 

making a journey 
Innovation in technology for 

communication 
Properties of materials and how they 

change 
Development of resources into 

finished products  
Personal choices that can help 

sustain the environment 
Factors of well-being Changes experienced because of a 

journey 
How forms of communication serve a 

purpose/designed for a purpose 
Manipulation and applicaion of 

materials to new purposes 
The role of producers and consumers 

in product development 
Refusing, reusing and reducing 

different materials 

Learner Profile  
Attributes 

balanced, reflective open-minded, risk-taker communicator, thinker inquirer, knowledgeable thinker, knowledgeable caring, principled 

Approaches to  
Learning (Skills) 

Self-Management Social Communication Research Thinking All skills - Social, Communication,  
Research, Thinking, Self-

Management 
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 P3 P3 P3 P3 P3 P3 

Unit Order 1 4 5 3 year long 2 
Transdisciplinary  
Theme 

Who we are Where we are in place and time How we express ourselves How the world works How we organize ourselves Sharing the planet 

Central Idea Our beliefs shape who we are. Curating historical evidence provides 

insight into the past and present. 
Creativity and culture can be 

expressed through stories. 
Technological advances lead to new 

understandings in the universe. 
Systems and structures create 

effective learning communities.  
Biodiversity relies on balance within 

systems. 

Key Concepts Perspective, Responsibility Change, Connection Form, Perspective Function, Causation Responsibility, Function Form, Connection 
Related Concepts identity, values, beliefs, culture artefact, culture, progress creativity, story,  technology, space, forces systems, problem solving, 

independence, productivity 
interdependence, balance, 

biodiversity 
Lines of inquiry  
(An inquiry into…) 

What people value and believe Different kinds of evidence Stories from different cultures Earth and its place in the universe The purpose of systems and 

structures in our daily life 
Ways in which ecosystems are 

interdependent 
How values and beliefs influence the 

way we behave 
Connections between past and 

present 
Techniques for storytelling  Understandings of space through 

time 
Roles and responsibilities of members 

in our community 
How human interactions can effect 

the balance of ecosystems 

Responsibilites that come with 

beliefs and values 
How historical evidence and 

knowledge can be shared 
Creating stories to share Technological advances in space 

exploration and future implications 
Skills, mindsets and strategies to be 

an effective learner 
The consequences of imbalance 

within ecosystems 

Learner Profile  
Attributes 

open-minded, balacned inquirer, knowledgeable communicator, risk-taker thinker, inquirer principled, reflective knowledgeable, caring 

Appraoches to  
Learning (Skills) 

Social Thinking Communication Thinking Self-Management Research 

 P4 P4 P4 P4 P4 P4 

Unit Order 1 4 3 5 6 2 
Transdisciplinary  
Theme 

Who we are Where we are in place and time How we express ourselves How the world works How we organize ourselves Sharing the planet 

Central Idea The effective interactions between 

human body systems contribute to 

health.  

Explorations lead to discoveries, 

possibilities and new 

understandings. 

Ideas and culture help develop 

designs. 
Earth’s processes result in continual 

changes that people respond to. 
Goods and services can be created in 

response to entreprenueial thinking 

and innovation. 

Children worldwide encounter a 

range of challenges, risks and 

opportunities. 

Key Concepts Function, Connection Causation, Perspective Form, Connection Causation, Change Responsibility, Function Responsibility, Causation 
Related Concepts decision making, interdependence, 

systems 
explorations, discoveries, impact design, engineering, aesthetics components processes response systems, ethics, economics rights, equality, resilence 

Lines of inquiry  
(An inquiry into…) 

Human body systems Reasons for exploration The design cycle How the different components of 

the Earth are interrelated  
The structure and function of 

businesses 
circumstances that determine a 

child's access to opportunities 
How body sysyems are 

interdependent 
How explorations have taken place 

over time 
The impact of culture on 

architecture 
why the Earth has changed and 

continues to change  
understanding supply and demand the rights and responsibilities of 

children 
The impact of lifestyle choices on 

health 
The consequences of exploration How scientific principles help us 

express our ideas 
Human responses to the Earth's 

changes 
the design and development of 

goods and services 
the role of social responsibiltiy and 

action 
Learner Profile  
Attributes 

caring, balanced open-minded, risk-taker communicator, reflective knowledgeable, inquirer principled, knowledgeable thinker, caring 

Approaches to  
Learning (Skills) 

Self-Management Research Communication Thinking All Social 
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 P5 P5 P5 P5 P5 P5 

Unit Order year long 5 2 1 4 3 
Transdisciplinary  
Theme 

Who we are Where we are in place and time How we express ourselves How the world works How we organize ourselves Sharing the planet 

Central Idea Individuals face changes as they 

grow and develop. 
Human migration can be a response 

to challenges and opportunities. 
Media expression influences choices. Simple machines impact lives and 

transform societies. 
Exhibition - lines of inquiry, central 

idea, attribtues to be co-constructed 

with the learners 

Energy solutions shape quality of 

life. 

Key Concepts Form, Change Causation, Perspective Responsibility, Function Form, Function Perspective, Connection Change, Responsibility 
Related Concepts individuality, development, decision 

making 
events, movement, comparisons, 

opinion, consequences 
ethics, advertising, digital citizenship systems, properties, structure, role  conservation, transformation, 

energy 

Lines of inquiry  
(An inquiry into…) 

changes in the human body reasons why people migrate types of media and their purpose forces and simple machines  storage and transformation of 

energy 

growth in self-identity historical migration how media is used as a tool for 

communication 
properties of simple machines  renewable and sustainable energy 

transitioning to something new the effects of migration on 

communities, cultures and 

individuals 

the responsibility and rights when 

using mediums of expression 
simple machines impact people's 

lives 
 finding energy solutions for peace 

Learner Profile  
Attributes 

risk-taker, open-minded open-minded, risk-taker principled, communicator knowledgeable, inquirier  thinker, reflective 

Approaches to  
Learning (Skills) 

Self-Management Thinking Communication Research All Social 
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APPENDIX 9 
  

EdTech Essential Agreements 
 

PRIMARY SCHOOL 
 
Preschool  
 
When we take an iPad... 

● We use two hands -  1, 2 hands! 

● We listen to them - Listen to them!* 

● We take turns - We take turns! 

● We keep it safe - Keep it safe! 

 
*Them (pointing at the Teacher and Teacher Assistant). 
 
PYP1-2 
 

● Be gentle and responsible with the iPad 

● Hold the iPad with two hands 

● Follow the instructions (given by teachers) 

● Respect yourself and others when using your iPad 

● Share your iPad when needed 

● Close the apps when not using your iPad 

 
Follow the Digital Citizenship poster. 
 
PYP3-4-5 
 

● Be gentle and responsible with your Chromebook 

● Hold the Chromebook with two hands 

● Follow the instructions (given by teachers) 

● Respect yourself and others when using your Chromebook 

● Be ready to share & collaborate on your Chromebook 

● Keep you password private 

● Cite your sources https://elementary.oslis.org/cite-sources/mla-elementary-citation 

 
Follow the Digital Citizenship poster. 
 
 

SECONDARY SCHOOL  
 

MYP/DP (Video) 
 
Expectations about the devices: 
 

● Bring your own laptop everyday along with the charger (an iPad is not an appropriate device in Secondary school 

at MBIS), as per the specifications circulated by Secondary: 

 

 

https://drive.google.com/open?id=1BggvWy3YYAOYlxmdt4PM57tOroKX83m0
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Hardware: 
 
Minimal technical requirements for Windows laptops: 

● Processor 2.2 GHz (Intel/AMD) with 64 bit compatibility mode support 

● 4 -8 Gigabyte RAM (minimum) 

● 300 GB Hard drive or better (Solid State drive for better performance) 

● Portable Hard Drive for work file backup 

● Wireless LAN 802.11b/g/n/ac, supports WPA2 Authentication (most recent hardware should support it) 

● The laptop hardware should support Windows 7 or above 

● Worldwide/India service, parts, and labor warranty 

● A licensed version of antivirus should be installed 

 
Technical Requirements for Macintosh users: 

● Any MacBook  

● A licensed version of antivirus should be installed 

Macintosh users can be connected to the system and will be able to use online resources without any issue. 
 

● Following the code of conduct, “mobile phones may be brought to school, but they have to be in “switched off” 

mode. They may only be used in the reception area at the end of school, unless when asked by a teacher to switch 

them on for an educational purpose.” 

 

Digital Citizenship 
Topics 

Essential Agreements 

Privacy and Security ● Sign in to your school’s Google Apps for Education Account on Chrome (@mbis.org) 

in order to have the extensions, apps and add-ons we push to you and have safe 

search. Incognito mode is not acceptable. 

● Protect yourself: lock your system when not using it or logout/sign out. Do not share 

your usernames or passwords. 

● Create a strong password with letters, digits and special characters.  

● Manage your private information. You do not need to remember ALL your 

passwords. Use the Chrome settings to manage your passwords. 

● Do not sign up for websites, newsletters or download softwares using private 

information. 

Digital Footprint and 
Reputation 

● Respect your privacy and others’ privacy 
● Social media are not allowed at school except for special projects supervised by 

teachers, (and granted by the Secondary Principal) and age appropriate (we must 
comply with the law, mostly no use of social media below 13 years old) 

● The digital world is permanent, think before posting online 
● Leave a creative and positive footprint: if you are using social media online (as part 

of a school project supervised by teachers) share your work and make a positive 
impact. Always think about your future: getting into college, getting a job and the 
print you leave online when people google you. 

Self-Image and Identity ● Present yourself as you are while being online. 
● Develop an identity that follows the IB Learner Profile and our School’s mission. 
● Follow the profile image criteria of MBIS when you need to upload a profile picture 

of you on an official school platform: 
- a current photo where we can identify the person (not a photo of someone else, not a 
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photo from far away), 
- the person is alone on the photo (no one else, even in the background), 
- a formal or semi-formal picture (no sunglasses please, formal/semi-formal, no "fun" 
picture and no special effects or added elements), 
- not a photo of "something" or a image taken from the internet. 

Creative Credit and 
Copyright 

● Do not “Copy-paste” unless you use quotation marks and give credits to the 

author(s) 

● Give credit to others’ ideas even when you paraphrase 

● Instead of “consuming”, try to create your own content, develop your own ideas 

and perhaps publish content as part of a project on Creative commons 

● Use the MLA 8th edition to make citations (on Word, use the citation tool, or else, 

use OWE to guide you) or use:  

https://secondary.oslis.org/cite-sources/mla-secondary-citation  

● When taking an image from the internet, on Google Image, select “search tools” 

and “labelled for reuse”. You still need to give credit to that image (use the link of 

the image) 

● You should make use of Creative Commons resources when reusing, creating and 

publishing: https://search.creativecommons.org/ 

● Be aware that teachers check your Turnitin originality report to verify you have cited 
your sources when submitting assignments on ManageBac. 

Relationships and 
Communication 

● Listen to instructions (given by teachers). 3 modes: device closed, 

crocodile/alligator/semi-closed mode and working mode (opened device). 

● Respect yourself and others in using technology and the internet. Any misbehaviour 

such as invasion of privacy (ex: taking picture/videos of students or staff without 

consent), abuse, defamation, harassment or threatening communications are 

subjects to serious consequences by the Head of school and beyond if necessary. 

● Build and strengthen positive online communication. 

● Greet people when writing emails, use proper punctuation and etiquette (avoid all 

CAPS words), be respectful and expect the same in return. 

● Use the Chat feature and the tech tools (google doc, google slides, padlet, etc.) 

appropriately. 

Information Literacy ● When searching online, make sure your source of information is accurate and 

relevant 

● Use Webpath Express on Destiny (curated and vetted by educators): 

https://mbis.follettdestiny.com/common/welcome.jsp?context=saas38_8506201  
● Prefer using advanced search or operators (site:.edu, .gov), use Google Scholar. Do 

not assume some websites are accurate because they are famous. Use the acronym 

“C.R.A.P” (Currency, Relevance/Reliability, Authority, Purpose) to guide you in 

thinking critically about your digital sources. 

● Make use of the Library resources, Destiny and the Media Specialists in your 

research. 

● Find out from your teachers what might be relevant sources for each subject. 

Cyberbullying and Digital 
Drama 

● We expect the same behaviour offline and online: respect yourself and others. Any 
form of bullying is unacceptable and is subject to serious consequences by the Head 
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of School and beyond if necessary. 
● Be an upstander: take an active role in supporting others on the spot or in a delayed 

manner by informing a trusted adult (a teacher to escalate the case) if they are 
impacted by cyberbullying, build a positive culture in our school and raise 
awareness to stop cyberbullying. 

● You can always reach out to the counsellor(s) for help. 

Internet Safety ● Use the Chrome browser and sign in to your Google Apps for Education Account. 

● Your system administrator ensures that you are protected by using firewalls and 

blocking certain websites. 

● Use the bandwidth responsibly so everyone can work normally at school: 

Understand that we cannot download files which are not related to your learning 

and that you cannot download large files. Students are not allowed to download 

games, movies, etc. using the school wifi. Finally, students are not allowed to use 

any type of online proxy and VPN services to access restricted websites and 

applications. 
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APPENDIX 10  

 

MIS recommended template for Family Media Agreements 
  

MIS has adapted and adopted the Family Media Agreement from Common Sense Education in order to further 

support families in developing a dialogue with their child/ren on their use of digital media at home. 

  

We hope that this agreement template provides an opportunity for legal guardians to discuss different aspects 

of digital citizenship: 

● Self-Image & Identity 

● Relationships & Communication 

● Digital Footprint & Reputation 

● Cyberbullying & Digital Drama 

● Information Literacy 

● Internet Safety 

● Privacy & Security 

● Creative Credit & Copyright 

  

To know more about MIS’: 

● Technology Use, refer to: https://www.mbis.org/technology/ 

● EdTech Vision, refer to:  https://www.mbis.org/mbis-edtech-vision/ 

● Digital Citizenship actions, refer to:  https://www.mbis.org/embed-digital-citizenship-mbis/ 

  

Through this media agreement, we strive to encourage our learning community to model the IB Learner Profile 

“balance”: 

“We understand the importance of balancing different aspects of our lives—intellectual, physical, and 

emotional—to achieve well-being for ourselves and others. We recognize our interdependence with other people 

and with the world in which we live.” 

  

Reference: 

 Common Sense Education 2014, Family Agreement, accessed 10 August 2017, 

<https://www.commonsensemedia.org/research/technology-addiction-concern-controversy-and-finding-

balance/resources>. 

  

International Baccalaureate 2017, IB Learner Profile, accessed 10 August 2017, 

<http://www.ibo.org/contentassets/fd82f70643ef4086b7d3f292cc214962/learner-profile-en.pdf>. 

 

Customizable Device Contract 

  

Things to keep in mind... 

Before creating a family contract about your child’s personal or school-issued device, talk about how the device 

will be used at home. Use the suggested guidelines below to help make sure that you and your child are on the 

same page. Then use the customizable form to outline your agreed-upon expectations. 

  

Where, When, & How Long? 

• Decide where you’re comfortable having your child use the device. Can they only use it in family spaces, 

like a family room or kitchen? Can they bring it into their bedroom or the bathroom? Can they use it at the 

dinner table? 

https://www.mbis.org/technology/
https://www.mbis.org/mbis-edtech-vision/
https://www.mbis.org/embed-digital-citizenship-mbis/
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• Consider the difference between using a device for homework and using it for entertainment. Your 

child’s school may have specific policies for what a device is to be used for and by whom (e.g., no siblings!). 

• Talk about what it means to “balance” time spent with technology, media, and other activities. What 

are some steps your family can take to balance screen time with face-to-face time? Do you want to make 

the dinner table a device-free zone, in which no family member (not even the adults) may use a cell phone, 

tablet, or computer? Do you want to set a curfew for when devices need to be shut off? 

  

Checking In 

• Explain that as the parent or caregiver, part of your job is to guide them. Identify ways to maintain 

open, honest communication with your children about their device. 

• Discuss how you’ll monitor the device. Do you want to check up on your child’s activity? If so, how? Will 

you ask your child to give you access to emails, texts, and IMs? Will you review his or her search history 

(which can be deleted) from time to time? 

• Talk with your child about the kinds of apps they’ll be using and accounts they’ll have. Ask them to 

show you their favorites, as well as the ones they use most. How do they work? What’s so cool about them? 

How do these tools support their learning? 

  

Privacy Settings 

• Practice creating a strong password together. Use at least eight characters (mixing letters, numbers, and 

symbols) and avoid including any private information such as names, addresses, birth dates, etc. Remember 

to have your child write down usernames and passwords and keep the information stored in a safe place. 

• Discuss the importance of not sharing passwords with others, and decide whether parents should be 

an exception to the rule. One idea is to have children create their own passwords but then keep them 

accessible to parents in a sealed envelope for emergencies. 

• Review privacy policies and privacy settings together. Make sure your children understand what private 

and personal information companies may or may not be collecting. Decide how public or private an audience 

you all are comfortable with when it comes to sharing and posting. 

  

Care & Maintenance 

• Discuss what you consider to be responsible care and maintenance of what are often expensive 

tools. Where will the device be stored and charged at home? Why is it important to treat the device gently 

and not shove it into a backpack? 

• Outline the responsibility factor. Discuss what will happen and who’s responsible if the device gets stolen, 

lost, or broken — even if by accident. 

  

Communicating Responsibly Online 

• Talk about the difference between using the device to communicate with classmates for school-

related work and using it for hanging out or goofing off with friends. What are the school’s guidelines for 

appropriate use? How will you enforce similar expectations at home? 

• Discuss your family rules for social networking and messaging – with people they know, sort of know, 

or don’t know at all. What does it mean to be respectful to and respected by others? What does that look 

like? Use this as a springboard for a discussion about cyberbullying, privacy, and safety. 

 

Our Contract 

This contract outlines my family’s expectations for using my device at home. We agreed upon… 
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Where, When, & How Long 

We talked about what it means to use the device appropriately and respectfully at home. We agree to: 

  
 
 
 

Checking In 

We talked about how we, as a family, will stay involved in how the device is used and what it’s used for. We 

agree to: 

  

 
 
 
 

  

Privacy Settings 

We talked about what kinds of accounts I’ll have and how I can best protect my private information. We agree 

to: 

 

 
 
 
 

 Care & Maintenance 

We talked what it means to take good care of my device at home, and what might happen if it’s broken, stolen, 

or lost. We agree to: 

 

 
 
 
 

 Communicating Responsibly Online 

We talked about the different ways I might communicate with other people using my device, and what safe, 

responsible, and respectful communication looks like. We agree to: 

 

 
 
 
 

  

  

  

  

x                                                      x                 
  

signed by me                      signed by my parent or caregiver 
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